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Ladies and Gentlemen, 
It is for me a source of great joy to meet w i th our collaborators i n 

this magnificent A u l a Magna of the Ignatianum to share on the 
intellectual minis t ry . Y o u have a right to know how we Jesuits perceive 
the nature and mission of our educational institutions. E v e n university 
and cul tural circles at large seek to know the spirit w i th which the 
Society of Jesus enters the world of science, research, academic 
instruction, and cul tural activity generally. The reflection I am about to 
submit is also meant to give impetus to the process the Pol i sh Jesuits 
are involved i n of defining their presence i n the sector of education that 
after the f a l l of communism is experiencing a tremendous growth. A l l 
this is t ak ing place i n conjunction w i th the worldwide assessment the 
Society is mak ing of its commitment to university education and the 
role it intends to play i n it. 

Certainly, the presence of the Pol ish Jesuits i n education has a long 
history, as the preceding papers have shown. However, after decades of 
enforced absence f rom schools and of the l imitations placed on the 
influence of Chr is t ian i ty i n the intellectual and cul tural world, they are 
engaged along w i t h many others i n efforts to restore the Church's place 
i n Pol i sh society and to f ind new ways of proclaiming the Word of God 
to its people. This search is producing a plural ist ic Catholic presence i n 
the world of culture and of the university. It is not only a p lura l i sm of 
inst i tut ional forms but also of approach to the social and cul tural reali ty 
and to an understanding of our place i n it. In fact, a mixed system is 
emerging i n which some theological faculties i n state universities 
coexist w i t h insti tutions such as the Catholic Univers i ty of L u b l i n , the 
Pont i f ica l Academy of Theology here i n Krakow, and the pontifical 
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academies i n Warsaw and Wroclaw. Through their academic ins t i tu­
tions, the Pol i sh Jesuits believe they can make an original contribution 
to the growth of Chr i s t i an culture. 

This is a continuation of a t radi t ion that goes back to Saint Ignatius 
himself, who encouraged Jesuits to engage i n the minis t ry of education, 
moved as he was by the notion of the Magis, to serve the Div ine 
Majes ty i n areas of greater importance and need, where a greater 
service could be given. 

The last General Congregation, the 34th, reaffirms „ the distinctive 
importance of the intellectual quality" of each Jesuit work as contribut­
ing to „ the discovery of the creative work of God" and as recognising 
„ the legitimate autonomy of human inquiry" (Cf. G C 34, D.16). Because 
„ f reedom and the abil i ty to reason are attributes which characterise 
human beings as created i n the likeness of God and are closely t ied to 
genuine fa i th , an intellectual t radi t ion continues to be of cr i t ical 
importance for the Church's v i ta l i ty as we l l as for the understanding of 
cultures which deeply affect each person's way of th ink ing and l iv ing ." 

The Congregation „resolute ly encourages a vigorous sp i r i tua l and 
intel lectual formation for young Jesuits and ongoing spi r i tua l and 
intel lectual formation for every Jesuit" as we l l as „ser ious and active 
intel lectual inquiry" as characteristic of „our commitment to integral 
evangelisation." In more directly intellectual apostolic works, „pro­
fessional formation and competence are to be accompanied by that 
legitimate responsible autonomy and freedom which are requisites for 
progress i n scholarly teaching and research." 

It is also essential to recognise the specific characteristics of each of 
the various scholarly disciplines. Because the intellectual dimension of 
every apostolic work also supposes that each Jesuit knows how to be a 
companion w i t h others, „ the intellectual mission calls for a humble 
abi l i ty to accept praise and also to face rejection and controversy." 
Jesuits must learn to live creatively „be tween profound insertion into 
a l l the details of our work and an open and cri t ical attitude towards 
other points of view and other cul tural and confessional positions." 

B u t i f we pursue our intellectual apostolate i n the spiri t of Saint 
Ignatius we are aware that the present-day problems are very different 
f rom those of the early days of the Society of Jesus. There is a s imilar­
i ty, however, i n that he too l ived i n the context of a break-down i n the 
wor ld of knowledge. The universities of Alca la , Salamanca and Par i s 
where Ignatius studied claimed to offer a synthesis of a l l scientific 
disciplines, which avoided compartmentation and repetition. It was the 
era of the „ S u m m a s " i n which Aris to te l ian logic served to l i n k a l l the 
sciences towards the attainment of „sophia" made possible by a „pai-
deia". Al ready i n the time of Ignatius, the reform movement was 
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undermining the uni ty of the fa i th and wi th i t the conviction that there 
was one source of revealed t ru th ensuring the uni ty of intellectual 
endeavour. Out of the Gali leoan revolution came positive science, by 
nature and method very different f rom what existed before. This i n tu rn 
produced various fields of study separated f rom each other. 
Specialisation became the norm. In the words of a former president of 
Beyrouth Univers i ty i n Lebanon, people come to know everything about 
a restricted body of knowledge or to know almost nothing about 
everything. 

We must consider another aspect of modern life. Through newspa­
pers, radio, television. E - m a i l and internet, we have rapid access to vast 
amounts of information. Computers and photocopiers add to this faci l i ty 
of communication. As far as intellectual l ife is concerned, we are forced 
to make the choice of either leaving the door wide open to this flow of 
information and keeping i n touch wi th the vibrant l ife of the world or 
wi thdrawing into the world of books, i n one's own interior, to study and 
reflect on basic questions at the r isk of separating ourselves f rom the 
world and becoming outdated. There is so much to absorb that there is 
l i t t le time to read. We can also give i n to the temptation to briefly 
summarise knowledge, thus cutting ourselves away f rom a true learning 
process and depriving ourselves of the joy of appropriating the thought 
presented i n a text. 

Granted that the context of intellectual l i fe i n the 16th century as 
Saint Ignatius and the f i rs t Jesuits knew it is very different f rom our 
own, they also must have experienced the tension between acquiring 
knowledge and being formed. A t the beginning of the Spi r i tua l 
Exercises, which reflect Ignatius's spir i tual experience, we read that, 
what fills and satisfies the soul consists not i n knowing much but i n 
understanding the realities profoundly and i n savouring them 
interiorly" (Ex. 2). It is somewhat surpris ing that a text that encourages 
deep reflection is at the same time cri t ical of the desire to acquire much 
knowledge. 

Let us look at another aspect of the intellectual character of Ignatius. 
Al though he is at the origin of so many Jesuit universities and schools, 
he himself d id not seek, either for h imself or for his companions, to 
develop an ideal of intellectual l ife or a new pedagogy. A t the moment 
of his conversion, he asserted that God was the master who was 
teaching h i m . „God treated h i m at this t ime just as a schoolmaster 
treats a chi ld whom he is teaching" (Autobiography 27). Whether this 
was because of his lack of education or because he had no one to teach 
h im , or because of the strong desire God himself had given h i m to serve 
h im, he always believed without doubt that God treated h i m i n this 
way. 
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It has to be noted that this teaching by God himself without the 
mediat ion of studies and schools put Ignatius i n the suspicious area of 
the i l luminated, the alumbrados. H o w can someone be a theologian 
without a theological training? The question was formal ly raised later 
on when Ignatius tr ied to start some studies at the Univers i ty of 
Salamanca. The f r i a r who questioned h i m knew that he was not a man 
of learning and s t i l l he preached. How could he speak about theology? 
„No one can speak about these things except i n two ways: either 
through learning or through the Ho ly Spir i t ." Ignatius d id not answer, 
because by saying „ th rough the Ho ly Spir i t" he would be condemned. In 
any case, he was put i n j a i l for twenty-five days, and as a consequence 
of this happening he decided to go to Par is to study at the universi ty 
there, at the age of thir ty-five. 

This incident i n Ignatius' l i fe is significant for us even today. 
Emot ion , especially of a religious nature, can be so overpowering that 
i t leaves l i t t le place for scientific study and analysis, for patient and 
methodical investigation. If God speaks to us directly through the 
Scriptures, then we can come to th ink that exegetical studies and the 
learning of dead languages are of l i t t le benefit. Such an approach, that 
is sometimes wrongly called 'charismatic', can lead one to doubt the 
value of reflection and study. It can easily produce an anti-intellectual 
attitude. Spontaneity and enthusiasm, even though sincere and 
authentic, can invade the domain proper to reason wi th its objective 
verif icat ion and questioning. 

Through t r i a l and error Ignatius had to discover the importance of 
learning for the minis t ry . It was i n Barcelona, before he started to look 
for a university, that Ignatius, s t i l l a p i lgr im, after his fai lure to do 
apostolic work i n the Holy L a n d , experienced an ' inclination' to study, 
to take intellectual l i fe seriously. „He continually pondered w i t h i n 
h imsel f what he ought to do. Eventual ly , he was rather incl ined to 
study for some time..." (Autobiography 50). Once more we have here a 
common fact i n l ife: a person uncertain about his future and t ry ing to 
see more clearly what to do. It underhnes the necessity of thought as 
the way to the t ruth . It is sufficient to observe the r i s ing tide of 
scepticism and fundamental ism, of verbal and ideological violence, to 
conclude that i n our world many have lost confidence i n thought and 
language. It is once more i n his religious experience that Ignatius 
recognises the value of pondering and reflecting, especially i n the 
context of decision making. „After I have gone over and pondered i n this 
way every aspect of the matter i n question, I w i l l consider which 
alternative appears more reasonable. Then I must come to a decision i n 
the matter under deliberation because of weightier motives presented 
to my reason, and not because of any sensual incl inat ion" (Ex. 182). It 
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is w i t h confidence i n God's gift that the General Congregation of 1995 
could state: „It is therefore characteristic of a Jesuit that he embodies 
i n creative tension this Ignatian requirement to use a l l human means, 
science, art, leaning, natural virtue, while mainta ining at the same time 
a total reliance on God's grace" (553). In the context of the complex 
challenges and opportunities of our contemporary world, the intellectual 
minis t ry requires a l l the learning and intelligence, imagination and 
ingenuity, solid studies and rigorous analysis that we can muster (554). 
This confidence i n the intellectual minis t ry does not mean that Ignatius 
did not realise the l imitations of our power of thought. In order to 
recognise and separate the good f rom the bad, we must exercise 
discernment, which implies asking questions, searching for solutions, 
learning f rom experience and research. According to the former Master 
of the Dominicans, i t is also learning f rom one's mistakes. „It means a 
willingness to take the r i sk of fa l l ing on one's face, p icking oneself up 
again, having another go. Unless we dare to get it wrong, then we shall 
never get i t right. A university that is filled wi th fear of making 
mistakes has betrayed its vocation. We must form people who dare to 
think, to be intellectually adventurous, confident that their mistakes 
help them on their journey to the truth." 

A healthy cri t ical attitude to the world around us is also a part of 
intellectual activity. We must learn to resist indoctrination and external 
pressures, whatever their source. We must not let ourselves be over-
influenced by popular currents of thought. There is also the world 
w i th in w i t h its more or less subtle strivings for position and honour. It 
is wi th freedom of spiri t that Saint Ignatius and his first companions 
pursued intellectual formation, established universities and colleges, did 
apostolic work and encouraged application to study. They were 
constructively cri t ical of the intellectual l ife of their time. Ignatius' 
guiding principle was the service of the Divine Majesty. Thus we find 
h i m suggesting a re-examination of the studies at the universi ty of 
V ienna and the time given to them, „for some bright talents produce 
l i t t le f ru i t" (Ep. Ign. 7, 633-634, n. 4859). Elsewhere, he criticises the 
pursuit of degrees for the honour and privilege they br ing while 
encouraging people to seek them for the authority that goes w i t h them 
(Ep. Ign. 10, 515, n . 6101). We ought not to be taken i n by the tempor­
ary popularity of best-selling writers whose books are not bad but 
controversial while there are so many other valuable books produced by 
less wel l -known people (Ep. Ign. 6, 80, n. 4003). The ideas of the 
humanists are lofty but contribute l i t t le to helping the Church assailed 
on a l l sides by so many contrary forces and the people of God caught up 
i n an increasing moral decrepitude and l iv ing i n a state of gross 
ignorance. 
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Now, as i n Ignatius' own time, intellectual activity r isks becoming 
centered on itself, study can be pursued for its own sake rather than for 
motives of a better service. For, i n the mind of Ignatius, a l l intel lectual 
work must be ordained to this service of mankind, of a l l men and of the 
whole man. It must be rooted i n the human reali ty and the respect of 
the freedom of others, whether i n collaboration or confrontation. 
Whatever its domain or speciality, i t must be guided by a proper vis ion 
of the world, and ordained to the promotion of true values, now 
fundamental now relative depending on the circumstances of the 
moment. It presupposes an awareness of the consequences of learning, 
for good or bad. It must be exercised i n relationship w i t h others, 
relationships which can be sought or which are inevitable. It must be 
pursued i n relation to the needs of the Church , of the people of God and 
of the country, and w i t h a will ingness to act as seems appropriate or 
necessary. 

In conclusion, I want to make some propositions about a Catholic 
and Jesuit educational inst i tut ion. These may stimulate a fur ther 
discussion on the themes that define the work of the intel lectual 
apostolate and inspire us as Jesuits. The presupposition is that such an 
inst i tut ion is oriented to the uncompromising and unrestricted pursui t 
of t ru th and excellence i n a l l the disciplines engaged i n by staff 
members, scientific, theoretical and practical. This principle underlies 
a l l our academic and educational work. A t the same time, the religious, 
moral and pedagogical values proposed below do not d imin i sh our belief 
that serious scholarly inquiry is absolutely crucial to the v i ta l i ty of the 
intellectual apostolate. 

This apostolate rests on two fundamental principles. The first is that 
a l l inqui ry can serve to deepen fa i th and that fa i th by its nature 
demands understanding. F a i t h and understanding are in t r ins ica l ly 
connected. Rel igion and secular intellectual culture need to be open to 
one another's insights. Rel igion and culture raise important questions 
and need each other to answer them fu l ly . The second principle is that 
love of God which does not include love of neighbour is a pious f raud . 
Thus we must ask ourselves whether our students deepen their sense 
of wonder and curiosity, cultivate their ideals, widen their understand­
ing of human l ife and their sympathy for others. Does the education we 
offer enable them to learn how best to ordain their lives to what is best 
for themselves and good for other men and women? In an inst i tut ion of 
higher education the knowledge gained through inquiry brings w i t h i t 
the responsibili ty of acting jus t ly for the common good. B u t the ethical 
ideal proposed by our schools should be of a higher level than that of 
l iberal education. We and our students should continually be asking 
ourselves i f the choices we make are leading us to the ideal of service 
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as proposed by the Gospel: „Whoever would be great among you must 
be your servant." (Mark 11, 42) 

Jesuit education then should prepare students for active participa­
tion i n the Church and i n the local community. Do we have a model of 
educational formation, appropriate to the national and international 
context, that takes seriously the spir i tual and intellectual development 
of students and also keeps alive the vis ion of just service to the human 
community? Is there an equal concern for the needs of the local 
community and the more universal preoccupations of the Church? 

Cross-cultural encounters and political-economic interdependence 
have become facts of l ife for ordinary men and women as never before 
i n human history. New forms of interaction across the boundaries of 
nations and tradit ion open formerly unimaginable possibilities for a true 
community among the men and women of the earth. Nation-states are 
beginning to recognise that transnational problems l ike environmental 
degradation, the forced migration of refugees, economic development 
and unemployment require transnational responses. Global economic 
interdependence calls the very idea of'domestic' economy into question. 
A n educational inst i tut ion must become a place where the newly 
interdependent world we are entering today is both present and more 
adequately understood. How are we present to the discussions on the 
subject of the globalisation of the economy and of culture? 

Our colleges are on the one hand local and on the other interna­
tional. Nat ional boundaries can no longer mark the horizon of the 
Society's work as it d id i n the past. No single entity l ike an inst i tut ion 
or even a nation can meet the challenge posed by a technology that 
allows the free sharing of information across national boundaries. 
Awareness of this fact should lead us to participation i n international 
exchange programmes (Socrates, Erasmus) for teachers and students. 

Jesuits alone cannot give adequate responses to these challenges. In 
the spiri t of Ignatian discernment and following the principle of coUegial 
co-operation, we need to enter into a process of collaborative dialogue 
w i th the men and women who share our concerns about contemporary 
culture and about the role of education i n it. This dialogue has to be 
situated i n the part icular experience of t ru th and i n the quest for 
understanding that have shaped our professional lives as wel l as the 
convictions that orient our lives as human beings. 

For Ignatius and his companions the practise of evaluating work and 
reviewing its ' f rui t ' were very important, as a way of seeing whether an 
apostolate was s t i l l i n accord wi th God's w i l l . We need to f i nd ways to 
integrate these Ignatian values not just i n our indiv idual lives, but also 
i n the l i fe of the insti tution, for example by welcoming new members 
into the universi ty community, rewarding those who excel i n these 
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values, integrating these ideals into universi ty planning, and keeping 
alive our traditions and the memory of those who have served before. 

Thank you for this opportunity to have had this conversation w i t h 
you. 

INTELEKTUALNY WYMIAR DZIALALNOSCI JEZUITÖW 

Peter-Hans KOLVENBACH 
Przelozony Generalny Towarzystwa Jezusowego 

Polski przeklad powyzszego przemowienia zostal opublikowany w „Roczniku 
Wydzialu Filozoficznego Wyzszej Szkoly Filozoficzno-Pedagogicznej Ignatianum 
w Krakowie", 2002-2003. 


